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SUBSTANTIATION OF ORGANIZATIONAL AND PEDAGOGICAL CONDITIONS OF
IMPLEMENTATION OF EXTRAORDINARY DISTANCE LEARNING IN
HIGHER EDUCATION INSTITUTIONS

Abstract. The article is devoted to the analysis of the potential of extraordinary distance learning of
students. Emphasis is placed on the differences between this type of distance education and online
education. Taking into account the latest publications, the domestic experience of introducing distance
education in higher education institutions has been studied and the reasons for the unpreparedness of
domestic higher education institutions for the transition to the distance mode of emergency distance
learning have been clarified. It is emphasized that most researchers identify the positive aspects of
compulsory distance education, including the possibility of using blended learning as the optimal format in
an emergency situation.

With the help of an online survey of teachers and students of Vasyl Stus Donetsk National University, the
advantages and difficulties of transition to distance learning have been identified. It has been proven that
technical difficulties are problems with power outages and problems with the Internet and so on. It has been
found that the psychological disadvantage of distance learning is excessive workload, which leads to
impaired vision, physical fatigue and spiritual limitations. In addition, many found it difficult to
communicate with the camera and microphone turned off. Didactic difficulties of distance learning are
revealed - it is identification of independence of performance by students of test tasks and necessity of
creation of new materials, search of new pedagogical receptions for activization of educational activity in
a remote mode. It was emphasized that the respondents mentioned the lack of all-round assistance from the
management of distance learning and a large amount of reporting documentation as a lack of organizational
and managerial nature.

The advantages of extraordinary distance learning are identified - it is the ability to work remotely, mobility
and convenience, transparency of the assessment system, the use of cloud technologies. It is stated that the
most convenient communicator for online classes is Microsoft Teams. According to the survey, 67.4% of
students did not have special problems with the acquisition of new knowledge, skills and abilities in the
transition to distance learning.

The definition of “organizational and pedagogical conditions for the implementation of distance learning
in the Free Economic Zone” has been clarified. Psychological and pedagogical (subjective) and
organizational and managerial (objective) conditions for the implementation of emergency distance
learning in higher education institutions are substantiated.

Key words: higher education institution, distance education, online learning, emergency distance learning,
organizational and pedagogical conditions of distance learning.

1. INTRODUCTION

Articulation of a problem. This is the second year we have been living under the quarantine
restrictions caused by the COVID-19 pandemic, and education has faced new challenges. The
compulsory implementation of distance learning as the main form of education has revealed its non-
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availability to completely replace the recently prevailed traditional learning. According to UNESCO
findings, the COVID-19 quarantine was introduced in 192 countries around the world. Many
institutions of National Higher Education have faced problems with the implementation of such type
of distance education as Emergency Remote Teaching. It is necessary to emphasize that firstly, this
type of teaching differs from online education by its unscheduled nature, secondly, by the fact that it
does not always free applicants from the usual attributes of a traditional lesson (planning their
schedule during classes, trips to the places of studying, physical presence during practical classes,
etc.), and thirdly, the design of educational programs and disciplines are developed for the traditional
teaching in the classroom [1]. In addition, the concept of “emergency remote learning” was
implemented precisely as a response to crisis situations. One of the main characteristics of emergency
remote learning is temporality. A special feature of this format is the use of various platforms,
communication tools, as well as video communication tools. Also, during the process of remote
teaching, teachers do not take special training, there is no possibility of asynchronous discussions.
The lectures are conducted mainly in a synchronous mode in the format of video conferences.
Therefore, if the theoretical foundations of online education (online learning, e-learning) are
fundamentally revealed, emergency remote learning is poorly studied but significant enough for
modern pedagogical theory and practice and requires the attention of scientists.

Analysis of the recent research and publications. The recent publications of the domestic
scientists highlight the problems of Smart education, Smart technologies, and Smart environment,
compare the use of innovative and traditional learning technologies in higher education institutions
(L. Lishchinska), study trends in the development of distance education in Ukraine (G. lvanchenko),
including the need of developing and implementing distance learning programs (implementation of a
virtual learning environment) and providing training subjects with the necessary methodological
recommendations for their use.

Most of the latest works touch on the issues of learning foreign languages by applicants for
higher education. In particular, the article O. Stativka defines the advantages and disadvantages of
online courses and video conferences as the main means of teaching a foreign language to applicants
for higher education in the context of distance education (in fact, we are talking about remote
learning). The researcher defines the following advantages of online courses: a) timesaving and
availability of work from anywhere in the world; b) speed of information data transfer; c) an effective
assessment of knowledge. The disadvantages of online courses include: a) lack of direct
communication during a compulsory self-isolation; b) students may not understand the reasons for
their (language) mistakes; c) the difficulties in informational researches; d) the teacher’s working
time for preparing lectures is increased. The educationalist identified the following advantages of the
video conference: 1) direct communication with the lecturer; 2) correction of errors with the help of
the lecturer; 3) activation of interaction while working with the group; 4) implementation of various
forms of training. According to O. Stativka, the disadvantage of video conferencing are: firstly, a
weakening of communication due to technical and motivational reasons; secondly, the management
of the educational process is complicated by technical problems, imperfect software, and inexperience
of users. O. Stativka concludes that in the conditions of uncertainty, the educational institutions
“should combine the advantages of blended types of education, which can help to achieve an optimal
balance between traditional and distance education” [2].

We base our paper on the fundamental theoretical analysis of the content and principles of
organizing distance learning in the higher education institutions in the frameworks of the COVID-19
epidemic, in particular, the content analysis of the concept of “distance learning”, the analysis of the
concepts related to distance education, such as “emergency remote teaching”, which was carried out
by V. Kosyuk [3].

The medical pedagogical community also analyses the teaching conditions of applicants for
higher medical education during the pandemic. In the work of I. V. Podolyak, the expediency of using
distance learning in medical institutions of professional pre-higher education is analyzed using a
survey of applicants. The results showed the low level of motivation and insufficient readiness of
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medical students for distance learning. The author recommends using elements of distance education
along with traditional education [4]. A group of scientists found out the advantages and disadvantages
of distance learning for medical students. According to the opinion of students, the advantages of
such a form of teaching lie in the increase of a useful time. Applicants for higher education consider
distance education as an auxiliary form of organizing teaching. They consider the mixed learning
format as a successful form of education for medical educational institutions [5].

Researchers, who analyse the experience of distance learning in higher education institutions
under quarantine and reveal the features of compulsory remote education during the pandemic,
describe the methods of remote communication between teachers and applicants and analyse the
problems of such teaching. Most of them identify the positive aspects of compulsory remote teaching,
including, first of all, the possibility of using blended learning as an optimal format in an emergency
[6]. The other scientists study the organizational and pedagogical conditions for the use of remote
teaching in the training of specialists of a narrow profile by analysing the pedagogical conditions for
using the Moodle platform (professional and practical orientation of information and communication
environment resources; pedagogical support for the process of forming professional competence of
specialists in economic cybernetics; pedagogical monitoring of professional training of specialists;
motivation of students to use ICT in professional activities, education of the need for constant self-
improvement and learning throughout life, etc.) [7]. Despite the relevance of the problem of using
emergency remote teaching in higher education institutions and the active investigation of certain
aspects of this issue, sufficient attention is not paid to the systematic analysis of the organization and
management of emergency remote teaching in higher education institutions.

The purpose of the article is to substantiate the organizational and pedagogical conditions for
the implementation of emergency remote teaching in higher education institutions based on a
theoretical analysis of scientific sources and generalization of the results of subjects’ educational
activity survey.

2. THEORETICAL FOUNDATIONS OF THE RESEARCH

To achieve this goal, we first carried out a theoretical analysis of scientific developments
regarding the difficulties and advantages of switching the domestic higher education institutions to
remote teaching mode in the context of the COVID-19 pandemic.

The researchers have found out the reasons for the non-availability of domestic higher
education institutions to switch to the distance mode of emergency remote teaching. First, it is a
technical lack of readiness, although the overall indicators of the country's Internet coverage and
public access to the Internet in Ukraine are quite high, this was not enough. Often, particularly the
teachers did not have the necessary equipment or Internet access.

Secondly, at the present stage of development of educational and computer technologies, the
shift to remote teaching turned out to be impossible for certain specialties with a large amount of
practical training (medical workers, aviation engineers, etc.), since the transition to the teaching of
such specialists requires the creation and timely updating of expensive simulators involving artificial
intelligence.

Third, there were psychological, methodological and managerial problems, because: a) teachers
were left alone with the problem of the general shift from traditional to remote teaching and only a
small part of them were ready for the challenges of such type of teaching; b) for many teachers, the
stressful aspect was the necessity to quickly develop new materials, the search for new pedagogical
techniques for a successful transition to remote teaching; c) the process of coordinating the actions of
teachers and students also became difficult [8, p. 136].

It should be pointed out that remote teaching has always looked like a rather attractive
alternative to traditional education. Many scientific papers indicate the following advantages:
cheapness due to savings on providing a workplace and the ability for study subjects to work
remotely. In such conditions, the software technical support for educational activities is transferred
to the teacher and students. In addition, the cost of teaching one student in the remote teaching system
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is considered the lowest. A significant advantage of remote teaching was the use of cloud technologies
since it allows to adapt to the information and communication space, to determine own style of
information communications, and accumulate the scope of information and knowledge in the
conditions of modern socio-cultural transformations [9, p. 198].

3. RESEARCH METHODOLOGY

Based on theoretical analysis, our own practical experience and generalization, we have found
out the relevance of implementing remote teaching. To determine the difficulties of remote teaching
and the organizational and pedagogical conditions for implementing emergency remote teaching at
Vasyl Stus Donetsk National University, we used a survey of applicants of all educational levels and
teachers. To group certain organizational and pedagogical conditions for the implementation of
emergency remote teaching in higher education institutions, we used the classification. With the aim
to interpret the obtained quantitative and qualitative research results, we used graphical methods.

4. RESEARCH RESULTS

Despite the fact that the future of domestic education is associated with the concept of remote
teaching, at the present stage, there are more problems than advantages with the implementation of
this form of teaching process organization in higher education institutions. This fact prompted us to
find out what difficulties arose in the process of the shift to remote teaching mode in higher education
institutions in order to determine the organizational and pedagogical conditions for its improvement.

We conducted an ascertaining experiment at Vasyl Stus Donetsk National University.
Officially, remote teaching is not implemented at the Vasyl Stus Donetsk National University, but
the institution actively uses the elements of remote education: e-learning, distance education
technologies (Moodle platform, online services, outlook corporate email, etc.).

Two anonymous online surveys were conducted among teachers and applicants of all
educational levels of Vasyl Stus Donetsk National University using the Google Form tool: 1) in the
matter of the organizational management of remote teaching during the quarantine, in which 528
applicants and 74 scientific and pedagogical workers took part (it was conducted in September 2021);
2) in the matter of the advantages and disadvantages of teaching in remote mode — it was conducted
at the end of October 2021 (593 applicants and 73 scientific and pedagogical workers were
interviewed).

Analysis of the survey results of managing the organization of remote teaching at Vasyl Stus
Donetsk National University in the quarantine conditions showed that 78.5% of students were
generally satisfied with the efficiency of informing about the schedule (changes in the schedule) of
classes in remote teaching conditions, papers’ performance deadlines, reporting deadlines, etc. The
rest of the students were either not satisfied with the information or refrained from answering (fig. 1):

2. Yv 3apoBoneri Bu onepartusHicTio iHGopMyBaHHA WOAO po3knany (3miH B po3knaai)
NPOBEAEHHA 3aHATL B YyMOBaX AUCTaHUINHOI poboTH, TEPMIHIB BUKOHaHHS pobiT, TepMiHie

3anosonenni

Ho 22/ NOHNT

Baxxo ™

He 3anoeonenni, nabararo xpawe

BUHTH au ) HABNEHHA
OPMYBAHHIO

Fig. 1. The results of an online survey of applicants of Vasyl’ STUs DonNU in the matter of timely information
on remote teaching organizational issues

3BiTYyBaHHA TOWO?

528 orseros
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Based on the findings of the survey, we can conclude that the most popular tool for remote
teaching of Vasil’ Stus Donetsk National University is Microsoft Teams (485 votes), the second place
is occupied by Outlook email (219 votes), the third — by the Moodle platform and the Skype
application (210; 208 votes) — fig. 2:

3. ki iHdpopMaUifHi pecypcH BUKOPUCTOBYIOTL BUKNaavi ANs Balworo oHNanH HasuaHHa?

528 orgeros

Skype 211 (40 %)
Zoom

Microsoft Teams
Viber

Instagram
Mnardopma Moodle
Telegram

Facebook
Enextponxa nowra
Outlook

Teams

Google meets
Gooale classroom

74 (14 %)
489 (92,6 %

212 (40,2 %)
149 (28,2 %)

221 (41,9 %)

Fig. 2. The results of a survey of applicants of Vasyl” STUs DonNU in the matter of the advantages of choosing
information resources

Students also choose Microsoft Teams as the most convenient program for conducting online
classes. According to the survey, 67.4% of students did not have any special problems with absorbing
new knowledge, skills and abilities when switching to remote teaching (fig. 3). This fact may mean,
first of all, good methodological, didactic, organizational, and managerial work of the educational
institution.

8. Yv euHuknm y Bac npobnemu i3 3aCBOEHHAM HOBMX 3HaHb, YMiHb Ta HABUUOK NPK NepexoAni
Ha HaBUYaHHA Y BiAAANEHOMY pexumi?

528 otsetoB

@ Hi, e euHK

@ Baxxo sianosicTu
Tax, enxuxnu

@ Noxun i

@ Yacrxoeo suHuKNK

@ Y 8i20aneHHOMy PEXHMI HABNAHHA AQe
Ginbw epPexTueHo

@ Hi, He eunuxnu. NUTaHHA HEROpeuHe
Axwo xrock Gaxac 3n06yBaTH IHAHHA
8 Ix Gyae anobyearu He3anexHo el

Fig. 3. The results of a survey of applicants of Vasyl’ STUs DonNU in the matter of the quality of remote
teaching

According to the opinion of teachers, 94.5% of respondents adhere to the schedule of classes
during remote teaching and 87.8% of teachers surveyed mainly use synchronous mode (online),with
video communication, as well as the ability to assess the level of assimilation of the material (fig. 4).

As for the organization from the management side, at the beginning of the academic year, 48.6%
of teachers feel support and assistance during remote teaching, 28.4% — feel support and assistance
partially, 23% — do not feel support and assistance at all. This is a significant problem that needs to
be solved immediately by establishing links between the scientific and pedagogical staff of the Vasily
Stus DonNU and the heads of structural divisions.

58.1% of the surveyed teachers plan to use emote teaching technologies in the future. This
means that the university is gradually forming a flexible system that can change in parallel with the
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external environment and develop together with the latest ICTs.

63.5% of research and pedagogical staff believe that the shift to remote teaching has practically
not affected the level of students’ knowledge and the level of their attendance. In particular, 48.6%
of respondents noted that attendance at the academic year has not changed, while 39.2% indicated
that attendance has increased.

3. flkui pexvm BinaaneHoro HasuaHHs Bu sukopucrosyete?

74 orsera

Fig. 4. The results of a survey of teachers of Vasyl Stus DonNU in the matter of remote teaching mode

The second survey was conducted during the shift to remote teaching mode at the end of
October 2021. These results made it possible to identify the difficulties and advantages of remote
teaching and determine the organizational and pedagogical conditions for its improvement. The
technical difficulties of organizing remote teaching, according to the opinion of the majority of both
325 applicants (54.8%) and 46 teachers (63%), is represented by problems with the electricity power
irregularity; 51 (69.8%) teachers and 271 (45.7%) applicants had problems with the Internet access;
36 (49.3%) research and teaching staff, as well as 196 (33%) students needed to overcome the
communication problems. For 35 (47.9%) teachers, the difficulty was caused by a “valid” reason for
the absence of applicants, which was caused by poor Internet connection or the electricity power
breakdown; for 33 (45.2%) teachers, the process of communication with the camera and microphone
turned off was a psychological difficulty.

The psychological difficulties of compulsory self-isolation both applicants 202 (34%) and
teachers 45 (61.6%) pointed out the excessive stress, which caused visual deterioration, physical
fatigue, and spiritual limitation. 178 students (30%) found it difficult to concentrate at home, but
teachers had more problems associated with excessive workload: a) 43 (58.9%) of respondents had
difficulties in evaluating learning outcomes (to publish grades in a virtual classroom, to duplicate
grades in an electronic journal, to maintain the paper reporting documents, to report the educational
department); b) 40 (54.8%) teachers spent a lot of time and effort for developing, searching, updating
and adapting educational materials for remote teaching; c) 30 (41%) of the surveyed research and
teaching staff faced the problem of a large amount of reporting documentation, which drains the
nervous system and contributes to emotional burnout.

Both the interviewed applicants for higher education and teachers faced didactic problems
related to the difficulties of working in a virtual classroom and organizing the learning process.
However, it was significant that for 225 applicants (37.9%) there were no difficulties associated with
organizing the learning process during the remote mode. For 189 (31.8%) applicants, the coordination
of actions of teachers and applicants turned out to be problematic, since according to the opinion of
students, teachers unreasonably increase the number of tasks during remote training. For 203 (34.2%)
of the applicants surveyed, it was unusual to work in a virtual classroom with the camera turned on.
For teachers, the most noticeable problem 47 (64.4 %) became the identification of independence of
students ' performance of test tasks. Also, 43 teachers (58.9%) had difficulties in the process of
developing new materials and searching for new pedagogical techniques to activate learning activities
remotely.
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The surveyed teachers of the Vasyl’ Stus DonNU 43 (58.9%) indicated that the optimal number
of applicants in the group for a practical online lesson should be 10-15 people; 30 teachers (41% of
respondents) believe that it should be 6-10 students. According to the teachers™ opinions, it should be
a small group.

In the matter of assistance in organizing remote teaching of students from the direction, 33
(45.2%) of the surveyed teachers of DonNU named after Vasil Stus receive it in the form of providing
an opportunity to take advanced free training courses on the Moodle platform, and 28 people (38.4%)
indicated that they do not receive all possible assistance from the direction on remote teaching issues
(it is possible to note that the percentage of those who do not receive the help necessary during
emergency conditions of management increased by 15% in a month).
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Fig. 5. The results of a survey of DonNU applicants in the matter of benefits of remote teaching

According to the opinion of 50 teachers (68.5 %) of Vasyl’ Stus DonNU teachers and 418
respondents (70.5%) of higher education applicants, the advantages of remote teaching during the
COVID-19 pandemic include: a) the ability to work remotely (fig.5), b) 41 (56.2%) respondents-
teachers noted the mobility, and 451 (76%) students pointed out a comfortable home atmosphere and
the ability to perform tasks in accordance with their biorhythms (“owls” and “larks”); 273 (46%)
applicants attributed the fact that the assessment system has become more transparent (generating
letters with points, providing teachers with comments on work, reminders about the time of
completing tasks, etc.) to their advantages.

In addition, our survey confirmed the importance of using the following cloud technologies for
emergency remote learning subjects: 1) online services (41 (56.2%) teachers and 270 (45.5%)
applicants); 2) Outlook email (333 (56.2%) students and 34 (46.6%) teachers surveyed); 3) file
storage (38 (52%) teachers and 294 (49.6 %) applicants); 4) video conferencing (31 (42.5 %) teachers
and 228 (38.4%) applicants of Vasyl Stus DonNU surveyed); 5) the use of electronic journals is
positive only for students of Vasyl’ Stus DonNU (313 (52.8 %)).

The next question of an online survey of teachers of VVasyl Stus DonNU helped us find out the
opinion about the organizational and pedagogical conditions for improving remote teaching in higher
education institutions.

It is necessary to note that under the organizational and pedagogical conditions for the
implementation of remote teaching in the higher education institutions, we understand a set of special-
purpose measures that have an effect (positive or negative) on the process of learning in remote mode
(goal, interaction of subjects, content, methods, forms and organizational means), have a systematic
character, a clearly defined structure with links between its elements, take into account the features
of training applicants for higher education and ensure the successful solution of educational tasks in
crisis situations. Organizational and pedagogical conditions reflect the sum-total of opportunities of
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the educational environment. They determine a set of specially developed measures aimed at
improving the effectiveness of implementing emergency remote teaching in higher education
institutions. According to the nature of the interaction between remote teaching subjects, such
conditions can be classified into objective and subjective ones; according to the main aspects of
educational process management — organizational and economic, scientific and methodological,
psychological and pedagogical, organizational and managerial, etc.

The theoretical analysis of scientific sources regarding the problem, the analysis of teaching
experience in higher education institutions in the context of a pandemic, the results of an ascertaining
experiment made it possible to identify a complex of organizational and pedagogical conditions
necessary and sufficient for the functioning of a remote teaching in a higher education institution.

Most of the surveyed teachers — 49 persons (67%) — indicated the need to provide teachers with
the technical means of online learning; 30 persons (41%) consider it extremely necessary to form the
conditions for improving the skills of research and teaching staff regarding the issue of online
learning; 26 respondents-teachers (35.6%) preferred the condition for developing an automatic
generation of necessary reports (visit logs, assessment information, etc.); 25 (34.2%) of the teachers

RS- surveyed consider the developing of the
specific recommendations for conducting
certain types of online classes as a necessary
condition for remote teaching; the third part
of teachers considers the required condition
the possibility of constantly using online
) training in combination with offline learning
: (blended format), as well as replacing part of
= the classroom load with an online format: to
: encourage teachers to improve the level of
|I I I I digital competence based on the study of best
§I|| “h I I practices, etc. (fig. 6). We have grouped the

selected conditions into psychological and
pedagogical (subjective), organizational and
managerial (objective).
| The first group of psychological and
Fig. 6. The results ofasurvey of teachers of Vasyl’ Stus DonNU pedagogical conditions for the functioning
in the matter of organizational and pedagogical conditions of of remote teaching in the higher education
remote learning o . .
institutions include: 1) teachers passing
trainings on self-regulation of behavior in
the conditions of professional pedagogical stress; 2) the search for new effective teaching tools, new
methods and motivators to attract students to study the subject and the process of systematic learning
using methods and techniques of creativity (brain-storming, puzzles, crosswords, gamification,
interesting tasks, battles, etc.); 3) to establish an effective communication between the directory of
higher education institutions and the scientific and pedagogical staff on the issues of emergency
remote teaching (to form the feedback mechanism, which would cover all participants in the
educational process); 4) to restore visual deterioration and physical fatigue, it is necessary to conduct
the physical activity break, to implement and adhere to the rules of virtual interaction: a) have virtual
patience (whatever happens on the process of communication), b) keep the camera always on, and
turn on the microphone only during the discussion, ¢) “here and now” — it is not worth to be engaged
in extraneous matters, it is necessary to devote all time to classes.

The second group of organizational and managerial conditions includes technological, didactic,
and managerial conditions: 1) an advanced training of all participants in the educational process with
the aim to develop the digital competence; 2) providing teachers with high-quality technical means
of online training and internet communication through technical, methodological and organizational
support of the Center for distance education and web technologies of Vasyl Stus Donetsk National
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University (including the formation of the specific recommendations for conducting the certain types
of online classes and video sessions on their video channel); 3) formation a single University
communication channel for remote teaching; 4) creation the possibility of the constant use of online
teaching in combination with offline teaching and replacing the parts of the classroom load with an
online format (blended format).

5. CONCLUSIONS AND PROSPECTS FOR FURTHER RESEARCH

Therefore, in the frameworks of the emergence conditions, the form of remote teaching was
quite justified for conducting synchronous classes in the video conference format, but the technical,
methodological, and organizational support for teaching was transferred to the teacher, which created
the favorable conditions for professional burnout from overload and stress. In our opinion, the
fulfilment of these organizational and pedagogical conditions will contribute to the improvement of
emergency remote teaching and accelerate the development of blended learning in the face of modern
challenges. Ensuring the development of digital competence of teachers who teach remotely based
on the study of best practices is a relevant issue for higher education institutions. In addition, each
higher education institution should develop a strategic plan for the introduction of digital technologies
and online educational platforms in the educational process.

The prospects for further research should concern the ways to avoid cheating and spying during
online learning and the search for new effective learning tools and new methods and motivators to
attract students to study the subject in an emergency remote teaching environment.
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[1]
2]
[3]
[4]

AnoTanis. CTaTTiO IPUCBSYCHO aHAli3y MOTEHIIady Ha/J3BUYaiHOTO BiJJaJCHOI0 HABUAHHS CTYJCHTIB.
AKIICHTOBAaHO yBary Ha BiJMIHHOCTSX TaKOrO THIy JAWCTAHIIWHOI OCBITH BiJ OHJIAHH-OCBITH.
OmnpalboBaHO 3 ypaxXyBaHHSAM OCTaHHIX MyOJiKamid BITYM3HSIHUN JOCBII BIPOBAKCHHS THCTAHIHHOT
OCBITH Yy 3aKjia/iaX BUIIOT OCBITH 1 3’5ICOBAaHO MPUYMHU HETOTOBHOCTI BITUM3HAHMX 3aKJIaJ(iB BUIIOT OCBITH
JI0 Tlepexojy Ha IUCTAaHLIHHMH pEeXUM HaA3BHYalHOTrO BiJJIaieHOr0 HaByaHHs. Harosomeno, 1o
OUIBLIICTh JOCIITHUKIB BH3HAYA€ MO3MTHBHI CTOPOHM MPUMYCOBOI AMCTAHIIWHOI OCBITH, cepes SKUX
HacaMmIepe] MOXIIMBICTh BUKOPHCTAHHS 3MIIIAaHOTO HaBYaHHS SIK ONTHMAIbHOTO (hopMaTry y cHTyamii
HaA3BUYAHOCTI.

3a 0TOMOT00 OHJIAHH-ONUTYBAaHHS BUKJIAAAdiB i CTyAeHTIB JlOHEIIPKOTO HAIllOHATEHOTO YHIBEPCUTETY
iMmeHi Bacmns Cryca BU3HA4eHO NHepeBarw i TPYAHOINI IEPEXOAY Y PEKHM BIIAJICHOTO HaBYAHHS.
JloBenieHo, IO TEXHIYHMMH TpPYIHOIIAMH € NpoOJIeMH 3 BHMKHCHHSAM EJIEKTPUKH 1 mpoOiemu i3
[aTepHeTOM TOmIO. 3’sICOBAHO, IO TICHXOJOTIYHUM HEJONIKOM BiIIAaJ€HOTO HAaBYaHHS CTAIO HAIMipHE
HaBaHTAXKEHHSI, 1110 CIIPUYMHUIIO MOTIpIIEHHS 30Dy, Qi3udHy BTOMY i TyXoBHE oOMexxeHHs. OKpiMm Toro,
JUTsl 0araTbOX BUSBUIIOCS MPOOJIEMHO CIUIKYBaTHCS i3 BUMKHEHOIO KaMeporo i MikpodonoMm. BussieHo
JMUIAKTHYHI TPYIHOILI BiJAIEHOTO HABYAHHS — I1€ 11eHTH(IKAIlisl CAMOCTIHHOCTI BUKOHAHHS CTYICHTAMH
TECTOBHX 3aBJIaHb 1 HEOOXIJHICTh CTBOPEHHS] HOBUX MarepialliB, NOIIYK HOBUX IEAAaroriyHUX NMPHUHOMIB
JUIS  aKTHBi3alii HaBYalbHO! JiSUTBHOCTI y BigmajgeHOMy pexkumi. HaromomieHo, M0 HEIOIIKOM
OpraHi3alifHO-YIIPaBIiHCHKOTO XapakTepy OIHTaHI PECHOHACHTH Ha3Ball BiJACYTHICTh MOCHIBHOL
JOTIOMOTH BiJl KEpIiBHUIITBA 3 NMUTAHb HAaBYaHHSA Y BiIHAJICHOMY PEXHMi i BEIUKY KiJIBKICTH 3BITHOI
JOKYMEHTAII1.

BuznaueHo mepeBary HaJ3BHYAHHOTO BiJJaJIEHOI0 HaBYaHHS — L€ MOJKJIMBICTH NPAIIOBATH BiJIAJICHO,
MOOLTBHICTh 1 3PYYHICTH, MPO30PICTH CHUCTEMHU OILIHIOBAaHHS, BHKOPHCTAHHS XMAapHUX TEXHOJOTIH.
KoncrarosaHo, 1110 Hal3py4YHIIMM KOMYHIKaTOPOM JJIsI IPOBE/ICHHS OHJIAalH-3aHATh € Microsoft Teams.
3BaXkar04M Ha OMUTYBaHHS, Y 67,4% CTYACHTIB HE BUHHKAJIO OCOOIMBHX MPOOJIEM i3 3aCBOEHHSAM HOBHX
3HaHb, YMIHb T4 HABUYOK IPH NIEPEXO/i Ha HABYAHHS Y BiJIAJICHOMY PEXKHUMI.

YTOUHEHO BH3HAYEHHS «OpraHi3alliiiHo-Iearoriuii yMOBH 3/iHCHEHHS BiJlaJieHOro HaB4YaHHs y 3BO».
OOrpyHTOBaHO MCUXOJIOTO-MIearoriui (Cy0’eKTHBHI) 1 OpraHi3aliifHO-yIpaBIiHChKI (00 €KTHBHI) yMOBH
3MIHCHEHHS HAI3BUYAMHOTO BiIaJICHOTO HABYaHHS Yy 3aKJiaJjaX BUIIOi OCBITH.

Kurwouogi cjioBa: 3axiajg BUINOT OCBITH, JUCTAHIIMHA OCBITa, OHJIaHH-HABYAHHS, HaJA3BHUYaHE BijIalieHe
HABYAHHS, OpraHi3aliiHO-TIeIarOTiYHi YMOBH BiIJTAJICHOT'O HABYAHHS.
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